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CHAPTER 2

Anti-Oppressive Critical Participatory
Action Research and Ethics in US
Postsecondary Education

Mia Ocean, Orkideh Mohajeri,
and Roshaunda Breeden

Anti-oppressive Critical Participatory Action Research (CPAR) is a
strengths-based, growth oriented, and capabilities-focused epistemol-
ogy. Anti-oppressive CPAR coalitions prioritize power-sharing, relation-
ships, and populations that society attempts to marginalize (Potts &
Brown, 2005; Ray & Gilbert, 2021; Salazar et al., 2023). Being an anti-
oppressive researcher signals a professional and personal commitment
to participants and communities and an undertaking to challenge tradi-
tional research processes and outcomes that reproduce societal inequi-
ties (Potts & Brown, 2005).

Knowledge and its generation are political. Historically, knowledge
has been produced by those with wealth and power for those with
wealth and power (Wilder, 2013). Knowledge is socially constructed
and can thus be oppressive, but anti-oppressive research can be used as
a form of resistance (Potts & Brown, 20035). In anti-oppressive CPAR,
research is not the only objective. It’s part of a much larger story — a
story of community that began before any individual study and one
that extends beyond the conclusion of a singular project. Perhaps most
importantly, anti-oppressive CPAR acknowledges it is necessary to vio-
late normed research practices to generate new knowledge as a power-
sharing collective (Brown & Strega, 2005). Anti-oppressive CPAR is an
opportunity to engage in lifelong learning and equity-focused change.
This includes conducting the research in a meaningful and intentional
manner and incorporating flexibility and responsiveness as the applied
research unfolds.
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Anti-oppressive CPAR is a vehicle to share the research, responsi-
bility, and control. No one person must be perfect or be an expert in
all aspects of the study. Research coalitions following anti-oppressive
CPAR create space for everyone to learn, teach, grow, and contribute
to generalizable knowledge and equitable changes. This collaborative
research mirrors democratic processes simultaneously respecting the
individual and collective and incorporating multiple perspectives to
build cooperative partnerships that produce more robust research find-
ings (Berta-Avila et al., 2021; Call-Cummings et al., 2024; Cammarota
et al., 2021; Lenette, 2022). However, as discussed in subsequent chap-
ters, researchers often contend with tensions between this ideal and the
reality (e.g., time constraints, pressure to produce) in US higher educa-
tion scholarship.

Within this chapter, we focus on orienting the reader to anti-oppres-
sive CPAR, including the required mindset, terminology, and ethical
considerations. Then, we explore the capabilities of anti-oppressive
CPAR to help the reader concretely understand how to move it from
an abstract epistemology into actionable work. We do not provide an
exhaustive checklist. We simply share a few ideas that are important
in this moment, and we simultaneously recognize that what is salient is
constantly shifting within our socio-familial-political contexts. Further,
we acknowledge that there is no one way to do anti-oppressive CPAR.
We conclude this chapter with an acknowledgement of current struc-
tural limitations that can hinder this work. We document our ideas here
for your consideration and with the hopes that equitable progress will
quickly render these relics as you develop new ways to enact equity in
research and successfully challenge the status quo.

REFRAMING OUR MINDSET

To begin anti-oppressive CPAR, a mindset shift is required. In the US,
the overarching power frame is one of deficit that pits groups of people
against each other to compete for dominance. The idea that we have a
finite supply of rights to distribute to people is the prevailing narrative,
but that is not the reality. We need to expand our view from a limited
either/or perspective to one of abundant both/and thinking. We need to
build research centering justice and opportunities for stakeholders across
time. As anti-oppressive CPAR scholars develop research projects, they
consider how scientific inquiries can be conducted in a respectful and
accountable way that honors community ancestors, current community
members, and the next seven generations (Whetung & Wakefield, 2019).
Therefore, we begin anti-oppressive CPAR from a place of responsibil-
ity that is not limited to the present moment. We understand everyone
involved in anti-oppressive CPAR can work collaboratively to benefit
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from the experience and outputs and that the cycle of scholarship and
equity-enacted change is continuously evolving.

Anti-oppressive CPAR is bigger than one study and our actions need
to reflect this committed longevity. This lifelong work for, with, and by
our communities is part of an ever-ongoing cycle of growth and evalu-
ation. One way to keep this work sustainable is by infusing joy into it.
Conducting research on serious topics does not mean there will not be
moments of laughter and joy. We can use humor to objectify the ridic-
ulousness of normalized oppression and to take momentary pauses to
enhance our well-being and reinforce our solidarity. We can celebrate
the many small and large successes, the individual growth, and team
accomplishments, as we work in partnership to conduct this vital par-
ticipant-centered research. We can use any tools available and the ones
that we invent to build community, conduct participatory research, and
enact equitable change.

PEOPLE IN ANTI-OPPRESSIVE CPAR

Language related to people in anti-oppressive CPAR is limited
because it is grounded in the assumptions of positivist research. As
noted in the previous chapter, you will have an opportunity to review
a variety of language throughout this text. To help orient you, here
is a breakdown of some of the people involved in CPAR with related
terminology.

Researcher: Most commonly faculty who hold PhDs and are based at
Western universities (also referred to as principal investigator, uni-
versity-based researcher, university-affiliated researcher).

Collaborator: Most commonly people who do not hold a PhD, fit the
participant criteria, and will help conduct the research or serve on
an advisory board (also referred to as consultant, co-researcher,
collaborator, participant, participant researcher, community-based
researcher).

Research Coalition: The team of researchers and collaborators work-
ing together to conduct anti-oppressive CPAR (also referred to as
research alliance, team, or collective).

We seek to problematize the embedded beliefs in CPAR language and to
expand how we conceptualize, describe, and conduct research follow-
ing this anti-oppressive epistemological stance. We must continuously
rethink how we arrive at this work and untangle our anti-oppressive
processes from scientist-initiated, dehumanizing atrocities.

We must first acknowledge that university-based researchers
could not magically conduct CPAR without participants, serving as
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consultants or otherwise. While it can be argued that referring to col-
laborators as participants is demeaning and reinforces the hierarchy of
researchers at the top and subjects at the bottom, it could also be argued
that using the term “participants” related to collaborative research is a
way of elevating participants’ status and acknowledging their pivotal
role in the success of research. Truly, participant consultants have been
studying the research phenomenon long before the study began, and
they bring their specialized knowledge to the project like any research
consultant does.

In fact, everyone on a CPAR project could be thought of as a consult-
ant, all interconnected contributors to the study. There could be par-
ticipant consultants, research consultants, and those whose identities,
experiences, and knowledge overlap, participant and research consult-
ants. This may present differently in each study, but it is important to
acknowledge the salient value everyone brings to these partnerships.
Moreover, by the end of a study, someone may have expanded from
community member to include researcher or from researcher to include
community member, and we need to acknowledge this fluidity. Our
limited language does not adequately reflect our complex identities and
experiences.

Whatever wording we use to describe research coalition members,
ultimately CPAR can be an antidote for imposter syndrome. No singu-
lar expert has to carry the responsibility of the project alone. No one
has to be an infallible superhero. We can share our struggles in com-
munal space and be human beings on the earth rather than on pedes-
tals (Phelps-Ward, 2020). Through anti-oppressive CPAR, we cultivate
a community of learners. Everyone has an area of specialty, and the col-
lective input, feedback, and approval of the alliance is needed to conduct
comprehensive and rigorous research.

ACTION RESEARCH ORIENTATIONS:
OPPRESSIVE TO ANTI-OPPRESSIVE

Given the diversity of those who conduct action research, it is important
to think about researcher orientations, research alliance configurations,
and power. Here, we detail five approaches which could be viewed on
a continuum from oppressive to anti-oppressive. These are not discrete
destinations, and they don’t occur in some mystical, faraway place.
Within a single study, researchers may oscillate between more than one
orientation. For instance, a researcher may begin with an anti-oppressive
stance but succumb to the pressure to produce or the lure of power and
later in a study, shift into a more hierarchical workstyle. We use extreme
examples to make the orientations clear, but as in applied research, real-
ity is complex and ever evolving.
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The Western Expert Orientation

In this approach, the university-trained, Western-educated scholar tem-
porarily spends a short amount of time in an undervalued community,
often in a Global South context but sometimes in a marginalized com-
munity in the West. The researcher recruits participants in order to
gather data, produce scholarship, and move their career forward, often
inflicting harm on the community in the process. The expert orientation
assumes a competitive mindset (i.e., winner takes all) and fortifies the
us versus them positioning. In this approach, the researcher (conscious
or not) takes up an opportunistic orientation, disregarding the commu-
nity’s well-being. The researcher’s actions communicate, “I have greater
intelligence than you. I am using you to elevate my own status”.

The Savior Orientation

While certainly not limited to white researchers, the savior orientation is
reflective of the conceptualization of white saviorism. Researchers engag-
ing in this approach believe they are aiding the less fortunate or those
who have not “seen the light” yet. In this approach, the researcher enters
a community with what they deem to be correct answers and attempts
to persuade, bully, and convert community members into adopting the
researcher’s understanding of solutions. Researchers engaging in the
savior orientation develop a form of cognitive dissonance to the harm
they are inflicting on others. By avoiding the time-intensive relation-
ship building and unlearning of biases, the researcher remains in a self-
appointed position of power over communities being researched.

The One-Off Orientation

The one-off orientation most frequently occurs when applied research-
ers feel forced to align with a recognized methodology or when a study
is inaccurately labeled as CPAR. These watered-down versions of action
research are frequently situated in the US and European K-12 public
education systems and include a one-time rather than cyclical evaluation
process with limited or no participant contributions. A one-off study
may include research in one classroom that results in a one-time cur-
riculum update or could include interviews and observations over a two-
week period leading to practical recommendations that may or may not
be implemented. These singular studies have value, and they should be
labeled simply as applied research.

The Nothing Without Us! Approach

Ideally, the academy would be representative of its surrounding commu-
nities and society. However, this is not the current reality. Consequently,
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the more commonly employed anti-oppressive CPAR is composed of a
mixed membership research coalition of those who meet the partici-
pant criteria and those who would be considered active advocates. The
updated slogan “Nothing without Us!” developed by disability leaders
and activists at the 2022 Global Disability Summit aptly encapsulates
this approach (National Democratic Institute, 2022). The Nothing with-
out Us! approach encourages community integration in the research pro-
cess (e.g., Salazar, Chapter 5 and Stewart, Chapter 6). However, this
orientation requires more caution since outsider researchers who pri-
marily benefit from the research and are not impacted by the results
personally will have power on the project (Berta-Avila et al., 2021).
Ideally, relationships and trust have been built before the study begins
allowing participants’ ideas to be easily incorporated from the outset
and not rushing teams to form superficial bonds (Call-Cummings et al.,
2024; Ray & Gilbert, 2021). Nothing without Us! anti-oppressive CPAR
coalitions work towards horizontality, but if there is to be a hierarchy, it
should prioritize the needs and well-being of participants and communi-
ties over postsecondary institutions and the researchers based at these
institutions (Lenette, 2022).

The FUBU Approach

The Black American hip hop apparel company FUBU™ (For Us By
Us) and the slogan they have propagated is a fitting descriptor of anti-
oppressive CPAR that is conducted entirely by researchers and collabo-
rators from the community of study. FUBU research coalitions upend
the researcher-participant dichotomy, exposing it as false, and require
community ownership of the research process, from generation, data
collection and analysis, to action and evaluation. Researchers following
the FUBU approach reject power over dynamics. Because ownership is
by the community, for the community, outside experts are not present.
The FUBU approach creates an opportunity to shift the protagonists in
CPAR research while ultimately the research process and findings ben-
efit society at large.

FUBU research coalitions center the voices, wisdom, and inquiry of
minoritized and marginalized communities in a process of action-reflec-
tion. In an FUBU approach, communities are not waiting for saviors;
they can identify the strengths and assets of their own rich worldviews,
cultures, and histories. FUBU research coalitions further call on ances-
tral knowledge and cultural insights to work towards liberation and
thriving. Simultaneously, the FUBU model is a tool that allows the com-
munity to hold up a mirror to itself and to majoritized actors, institu-
tions, and systems reflecting critical insights and essential truths. In this
effort, the work by FUBU research coalitions offers a critical reflection
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to larger society, highlighting imbedded inaccuracies, normalized ineq-
uities, and abuses of power which some claim to be unaware of.

The FUBU approach asserts an acknowledgement that we are con-
nected as people across human-created divides (i.e., nation-state borders,
demographics) and with nature. Researchers following the FUBU orien-
tation take a posture of respect for the sacred nature of coming together,
solving problems together, and advancing together, knowing that we are
a part of a larger whole. In the FUBU orientation, a study is a commu-
nity project leading to communal thriving, for the benefit of human-
ity. We believe that the chapters in this volume (see Bazemore-James &
Waterman, Chapter 3; Breeden et al., Chapter 4; Willis, Chapter 12,
among others) illustrate initial steps towards FUBU CPAR.

WHOSE ETHICS?

Ethics are a salient aspect of anti-oppressive CPAR, but research ethics
board approval does not signify that one is conducting ethical CPAR
(Call-Cummings et al., 2024; Lenette, 2022; Whetung & Wakefield,
2019). Research oversight boards have the potential to protect research
participants, but they can also commit harm and reinforce researchers’
and universities” decision-making domination without allowing for com-
munity input (Call-Cummings et al., 2024; Lenette, 2022; Whetung &
Wakefield, 2019). Research ethics boards were created by researchers
and their conceptualization of harm is based on what researchers recog-
nize as damaging; there is no federal (or other) regulation to understand
harm as defined by participants (Limes-Taylor Henderson & Esposito,
2019). Moreover, the requirement to minimize harm is not sufficient. As
anti-oppressive CPAR researchers, we must aspire to more than this bare
minimum and do good (Call-Cummings et al., 2024).

Research ethics boards also do not assess the long-term consequences
of research, and they are typically based in historically and predomi-
nantly white universities that operate on stolen land (Whetung &
Wakefield, 2019). Despite study end dates as outlined in research pro-
tocols submitted to research oversight boards, anti-oppressive research-
ers’ responsibility and accountability to the community do not cease at
the conclusion of a study. It is imperative that we move away from the
university as the central and definitive decision-maker on research ethics
(Whetung & Wakefield, 2019).

Anti-oppressive CPAR is one way to conduct research with care,
kindness, and nurturance. Researchers following anti-oppressive CPAR
can incorporate a trauma-informed practice that goes beyond the avoid-
ance of re-traumatization to healing. CPAR ethics include democratic
knowledge generation, power-sharing, and challenging oppressive struc-
tures (Call-Cummings et al., 2024). Moreover, CPAR ethics require
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prioritizing communities, their perspectives, experiences, and well-being
above all else (Lenette, 2022). We can think about this another way. If
we were working on an assembly line and someone was hurt, we would
halt production until the harmed individual received help and we could
ensure no further harm would come to additional team members. The
same principle applies to anti-oppressive CPAR and requires more than
an institutional liability focus.

Anti-oppressive CPAR does not exist without a focus on equity and
enacting change. Researchers who follow a traditional science epistemol-
ogy are situated as expert and primarily focused on knowledge genera-
tion to advance the discipline or sciences; whereas anti-oppressive CPAR
is locally situated and the research coalition is focused on holistic knowl-
edge generation of participants’ full experiences to challenge injustice
(Berta-Avila et al., 2021; Thambinathan & Kinsella, 2021). Again, this
goes beyond research ethics boards’ requirements.

Anti-oppressive CPAR keeps the ownership of knowledge, data, and
findings with the community as a part of ethical practice (Lenette, 2022;
Potts & Brown, 2005). We recommend as a baseline that communi-
ties are given the option to have access to the data at all times and to
reserve the right to approve or disallow its use in any form at any time.
Ultimately, it is up to collaborators to determine how they would like to
approach this matter.

CAPACITY BUILDING

Growth and development are intrinsic to the human condition, both on
an individual and communal level. CPAR is another opportunity for
systematic, collaborative growth, and development. But such progres-
sion can be better directed and more fruitful when the tools of system-
atic inquiry and reflection are utilized. Thus, research coalitions who
engage in anti-oppressive CPAR can focus on advancing the capabilities
associated with such endeavors. Within this section, we will focus on
four primary capabilities — building relationships, taking risks, sharing
resources, and enacting equity-focused change. These are capabilities
that can be developed by individuals, by the community, and even by
postsecondary institutions themselves. These capabilities are essential to
using CPAR for the betterment of society.

The Capacity to Build Relationships

Healthy relationships are essential to human thriving. Healthy rela-
tionships are a foundation for a thriving community. Relationships
in research are no exception. They should include qualities of auton-
omy, empathy, communication, trust, power-sharing, and growth.
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Relationship building is a capacity that can be advanced and grown over
time, among a research coalition.

Empathy is a salient aspect to anti-oppressive CPAR because it is
imperative to consider multiple perspectives and experiences. Dialogue
is also an important component of collaboration, and decision-making is
an opportunity to build community and engage research coalition mem-
bers. Participant researchers should have the power to determine which
aspects of the research they want to engage in (Lenette, 2022). Research
coalitions can check in throughout the research process to learn eve-
ryone’s perspective, and the team can adjust as needed to enhance the
sense of belongingness and input. Additionally, research coalitions need
to be responsive to what is occurring in the political sphere and every-
one’s lives, pausing the research to process and support each other as
needed (Phelps-Ward, 2020; Salazar, 2022).

Relationship building within anti-oppressive CPAR is not limited to
the research coalition. Relationship building needs to be a salient practice
throughout all aspects of the research. This can include validating par-
ticipants’ experiences during interviews, being transparent with study
participants (e.g., share the interview guide before they consent to the
interview), and building community as part of the research (e.g., provide
brief case management to connect participants with resources, share
a 1-2 page overview of findings with research participants). Consent,
again as in non-research relationships, is an ongoing process whether
on the research coalition or during a research interview. We need to cre-
ate on and off ramps for participants and collaborators to change their
minds, to pause, or terminate their involvement (see Salazar, Chapter
5). This respects the continuing consent process and holds researchers
accountable to the communities they purport to serve.

The Capacity to Take Measured Risks

Growth involves risk. Growth requires a measured decision to step out-
side of the comfort zone and experiment with new behaviors, mindsets,
social justice, etc. — whether as an individual or as a community. But risk
taking requires measured contemplation of consequences before action
is taken, and not everyone can take the same risks at the same time.

To conduct emancipatory research in a space mired with traditional
hierarchies requires a willingness to take risks as well as an awareness
of who/what needs to be protected and safeguarded. It is important to
acknowledge the risks everyone takes. Too often, it is framed that uni-
versity researchers are taking a risk on the community, but this view
removes the history and socio-political context of risk. It is pivotal for
the research coalition to leverage everyone’s strengths, privileges, and
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resources to engage strategically in risks that may lead to higher lev-
els of equity and challenge the status quo. Building relationships and
trust over years can minimize risk across research coalitions and lead
to greater gains as a united coalition (Ray & Gilbert, 2021). However,
if university-affiliated researchers do not honor their commitment to
collaborators and the community, this may require the research coali-
tion to sabotage the project to stop the harm the researchers are causing
(Mawhinney, 2016). One of the goals of anti-oppressive CPAR is for par-
ticipants to have an active seat at the table. If they do not, the study or
leadership needs to be modified before continuing the research. Insider
researchers also take risks that can lead to disturbances in their commu-
nities as commonly held beliefs may be challenged and new truths and
trauma may emerge (Tuhiwai Smith, 2021). Together as a united CPAR
coalition, the team can discuss everyone’s risk tolerance, support each
other, and determine necessary pivots, and the best path forward for the
research.

The Capacity to Share Resources

Sometimes sharing resources is thought of as a transaction or
exchange, but this is an oversimplification of complex and relational
collaborations and is grounded in a skewed commitment to mate-
rialist assumptions. Many non-Western, non-white communities do
not subscribe to such worldviews. Ubuntu is just one example of a
worldview that argues for a recognition of the essential oneness of
humanity. It is important to consider the present, past, and future
as well as to stay in the mindset of abundance as we explore sharing
power, financial compensation, and credit in anti-oppressive CPAR.
Below, we focus on three resources that CPAR projects must thought-
fully share.

Power

Everyone comes to the research with different forms of power. Research
coalitions need to speak directly about power rather than making
assumptions or they risk reproducing normalized societal power inequi-
ties in the research, which can harm collaborators (Berta-Avila et al.,
2021; Fine & Torre, 2021; Lenette, 2022). When we challenge deeply
entrenched traditions and larger social oppressions, pushback will occur.
We need to normalize the messiness of change and intentionally create
space for good troublemakers (Fine & Torre, 2021; Lenette, 2022). The
anti-oppressive CPAR coalition is an opportunity to interrupt accepted
power inequities and to distribute power across diverse stakeholders. All
aspects of research and production should factor in equity and history to
maximize power-sharing capabilities.
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Depending on the study, different power configurations may make
more or less sense. Some options that complement anti-oppressive CPAR
and acknowledge the existing structural limitations (i.e., a PhD holding
university-based faculty member is often required to be the principal
investigator on a research grant) include distributive leadership (Ancona
et al., 2015) or collective leadership (Raelin, 2018). Even with a power
model and all of the right preliminary conversations, it is possible that
as a study progresses, the research coalition may realize power needs to
be renegotiated. During these times, it is pivotal to reinforce that people
and relationships are the main priority, that research is secondary, and
that decisions are made accordingly as a coalition.

Financial Compensation

When anti-oppressive CPAR studies are funded, historical inequities,
present incomes, intergenerational wealth gaps, and future financial
rewards of conducting the research should be factored into the budget
formulation. Consider a faculty member who receives a course release,
summer stipend, tenure, a $10,000 raise for promotion, a graduate assis-
tant to complete the work, paid speaking engagements, and future grant
funding compared to participants who receive a stipend, hourly wage,
or gift card and the knowledge that they have contributed to science
(Limes-Taylor Henderson & Esposito, 2019). When developing budg-
ets, research coalitions can follow a modified participatory budgeting
framework (Baiocchi & Ganuza, 2014), and budgets should reflect the
value that participants bring to the work, including their first-person
knowledge of the phenomena being studied, access to communities, as
well as their intellect and varied skillsets (e.g., see Breeden’s Chapter 4
and Stewart’s Chapter 6).

We encourage you to be creative when there are limited financial
resources. For instance, explore the potential of assigning titles (e.g.,
Director of Community Engagement, Lead Participatory Analyst) that
accurately describe the pivotal contributions and could lead to employ-
ment gains for research coalition members. Scaffolding the rotation
of team members on and off the project can provide an opportunity
for peer-to-peer mentoring and for team members to build supervisory
experience, which could enhance their confidence, competence, and lead
to increased income in future employment. This can also assist with the
sustainability of anti-oppressive CPAR (see Phelps-Ward et al., Chapter
11).

Credit

In anti-oppressive CPAR, all research coalition members have the option
to be named as co-authors and co-presenters, properly sharing the credit
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and acknowledging the work would not be possible without every-
one’s valuable contributions (Breeden et al., 2023; Fine & Torre, 2021;
Salazar, 2022). When the full research coalition is not involved at this
stage of the research, this can render collaborators’ contributions invis-
ible, and this is unethical (Lenette, 2022). The dissemination of findings
needs to be meaningful to the research coalition and the broader com-
munity, balancing opportunity with burden. This can include publishing
in public outlets and academic journals or presenting to the community,
at refereed conferences, and at artistic performances and events.

The Capacity to Enact Equity-Focused Change

Enacting equity-focused change is not a one-time activity that occurs
at the completion of an anti-oppressive CPAR study. There is the short-
term, immediate change that can occur throughout the research pro-
cesses (i.e., building the coalition), as well as the opportunity to use
research findings to advocate for long-term change (i.e., structural, sys-
temic, policy). Both are needed and important.

We have more control over our own experiences as a research coali-
tion than over long-term policy change. We can create opportunities for
the coalition members to expand their skills (e.g., research, presenting,
writing, working with diverse stakeholders), grow their credentials (e.g.,
complete professional development workshops, peer reviewed publica-
tions), and expand their knowledge (e.g., specific to the research inquiry
and the epistemology). For many, working at a university, even in a con-
tractor position, can enhance the legitimacy of their work experience.
During coalition dialogues, it is important to explore what is meaningful
to collaborators and creatively explore how to incorporate activities that
will allow people to leave the project with more than they joined it with.
Opening the door wider to academia is something every team can do,
and this is part of the equity work that can be implemented immediately.
This is not just our responsibility to the broader community but also the
academic community. Currently, academia is not as strong as it could
be because some of the brightest people are excluded. Anti-oppressive
CPAR is one of many ways to course correct.

Simultaneously, anti-oppressive CPAR coalitions also focus on long-
term change in the form of institutional, local, state, and federal policy
change, adding to the generalizable knowledge, and building trust across
sectors depending on the project and the interests of the research coali-
tion. This can include developing policy briefs, collaborating with advo-
cacy groups to share findings and expand coalitions, and meeting with
elected officials. Moreover, all of these capacities stay with the commu-
nity and continue to exert an influence in all aspects of community life
and culture beyond the research study.

CRITICAL PARTICIPATORY ACTION RESEARCH IN HIGHER EDUCATION



ANTI-OPPRESSIVE CPAR IN CONTEXT

When conducted in an anti-oppressive manner, CPAR can be used as
a vehicle to build trust, mend relationships, and transfer money and
resources from spaces and people with unearned privilege. To progress
equitably forward, structural change is also needed.

Historically white and predominantly white institutions (HSIs, PWTs)
must admit wrongdoings, solicit feedback, compensate communities for
labor, and continue the ongoing work of relationship building (Breeden
et al., 2023). Postsecondary institutions have a responsibility to recruit
potential scholars from undervalued communities to earn doctorates
and expand doctoral education.

Grant funders similarly need to include participants as grant proposal
reviewers and to incorporate equity rating criteria to encourage meaning-
ful relationship building, risk taking, resource sharing, and equity-focus
change across CPAR coalitions. For instance, we recommend removing
the requirement for principal investigators to have a PhD so participants
without this credential can retain ultimate control of a project. Ideally,
funders would also include “equity” in their proposal evaluation criteria
- equity in power-sharing, leadership, and budgets as defined by partici-
pants. Ultimately, research is a responsibility to communities (Breeden et
al., 2023; Dillard, 2006; Stewart, 2022), and we need to hold ourselves
and each other accountable.

CONCLUSION

Ideally, anti-oppressive CPAR is an avenue to partner with others in a
common goal of a power-sharing, relationship-centered, rigorous, sys-
tematic investigation that leads to immediate and long-term equitable
change. Whatever language you use and whatever specific anti-oppres-
sive CPAR frame you follow, we encourage you to go further than your
predecessors did.
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