Entrepreneurship Education
and Student Empowerment

Innovation in the EU
Edited by Chiara Bartoli and Federica Brunetta

First published 2026

ISBN:978-1-032-98740-8 (hbk)
ISBN:978-1-003-86420-2 (pbk)
ISBN:978-1-003-60764-9 (ebk)

Chapter 4

Collaborative strategies for
student entrepreneurship

From mentoring to venture building

(CC-BY-NC-ND 4.0)
DOIL: 10.4324/9781003607649-5

The funder for this chapter is Divisione Luiss Business
School.

=

£} Routledge
-1 Taylor & Francis Group
NEW YORK AND LONDON


https://dx.doi.org/10.4324/9781003607649-5

4 Collaborative strategies for
student entrepreneurship

From mentoring to venture building

Contributors: Abel Fernandez, Jacopo Piccagli from EBAN,
Paola Belingheri, and Christian Lechner from LUISS

4.1 Addressing regional innovation disparities in the EU

Entrepreneurs in regions with emerging or moderate innovation levels
often face distinctive barriers, such as restricted access to resources,
inadequate support networks, and a less established entrepreneurial
culture (European Union 2023).

Investing in entrepreneurial education in less innovative regions
can transform local economies by fostering self-reliance and pro-
moting homegrown innovation. Access to high-quality programs
equips students and aspiring entrepreneurs with the skills and con-
fidence to start businesses, generating local employment and diver-
sifying economic activities. This reduces dependence on external
markets and builds resilience against economic shocks.

These strategies are essential in order to bridge uneven distribution of
entrepreneurial education and resources across Europe; actually, there
are significant innovation gaps among European regions (Xie 2024).
In fact, while some areas benefit from thriving ecosystems with access
to cutting-edge education, mentorship, and funding, others struggle to
provide even the foundational tools for entrepreneurial success. These
differences can be seen on the European Innovation Scoreboard where
innovation performance among regions varies.! Countries classified
as “innovation leaders,” such as Germany, Sweden, and Finland, are
home to well-developed ecosystems that offer comprehensive entre-
preneurial education and access to funding. These regions also boast
strong networks connecting universities, businesses, and govern-
ment entities, creating fertile ground for entrepreneurship to flourish.
In contrast, “modest” and “moderate” innovators, such as Bulgaria,
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Greece, and Italy, have weaknesses in terms of attractiveness of their
research systems and in terms of the level of investments in R&D.
This is tied with a lack of guidance for student entrepreneurs to navi-
gate the complexities of building and scaling a business.

Funding opportunities are another major hurdle. Entrepreneurs in
less innovative regions frequently encounter challenges in securing
capital because investors tend to be concentrated in established
innovation regions. This creates a vicious cycle: without sufficient
resources, start-ups struggle to grow, discouraging further investment
and limiting the development of local entrepreneurial ecosystems.
As a result, talented individuals in underdeveloped regions are often
forced to seek opportunities elsewhere, contributing to a “brain drain”
that further weakens these areas (Kaufmann and Miki, 2015).

Addressing these disparities is essential not only for regional devel-
opment but also for fostering a more cohesive and resilient European
innovation landscape. Creating equal opportunities in entrepreneurial
education and resources is a critical step in addressing regional dis-
parities. Efforts to bridge this divide by promoting inclusive entrepre-
neurship opportunities can unlock significant benefits, fostering the
creation of an environment that improves resilience and innovation
across all regions of Europe (Henry et al., 2024).

Research by Autio et al. (2014) highlights the critical role that
regional innovation ecosystems play in the success of entrepreneurial
ventures. Furthermore, literature suggests that mentoring is most
effective when adapted to the specific needs and contexts of individ-
uals (Mouammer and Bazan 2021). Promoting cross-border collab-
oration and leveraging the strengths of different regions help create
shared knowledge and the creation of entrepreneurial ecosystems
providing the spread of value creation at regional level, innovation
leaders with fresh perspectives and opportunities to address untapped
markets and create new ventures (Stam and van de Ven, 2021).

Further, strengthening regional entrepreneurial ecosystems can
create the conditions for enhancing innovation spillover and cre-
ating a supportive environment for start-ups, which can contribute to
enhancing the competitiveness of the European Union internal market
(Content et al., 2020).

The role of academia is paramount for the creation of effective
entrepreneurial ecosystems across European regions. By implementing
new pedagogical approaches rooted in experiential learning, aca-
demia can offer targeted programs that expose students to practical
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entrepreneurial challenges while fostering collaboration between aca-
demia and industry. This cross-pollination creates an environment
where innovative ideas can be tested, refined, and transformed into
viable ventures. Ultimately, such initiatives contribute to a more equit-
able distribution of resources and opportunities (Mazzarol et al., 2016).

In addition to the mobility, professional development, and
interuniversity exchange activities established at the European level as
part of Erasmus +, mentorship and venture-building programs in uni-
versities are also important in fostering entrepreneurial ecosystems.
This is demonstrated by the experience of the ENTREPRENEDU?
project, which has developed a comprehensive set of programs to
address gaps in entrepreneurship education. In the next section, we
will explore how ENTREPRENEDU integrates mentorship and skills
development into a venture-building program to equip students with
the tools they need to create and grow impactful ventures, accelerate
the growth of start-ups, and build a foundation for the sustainable
success of student-led ventures.

4.2 The role of mentoring for innovative practice in regions
with a lower concentration of start-ups

Academic research has acknowledged the relevance of mentoring
to bridge disparities across regions. Effective mentoring programs
can help spread innovative practices to mid-tier and less innovative
regions by fostering strategic goal-setting, leveraging local networks,
adapting to feedback, prioritizing inclusive business models, and
equipping entrepreneurs with practical skills and a proactive mindset.
Specifically, tailored mentorship programs that are customized to
the needs of a particular institutional setting—integrating local and
global insights—can empower entrepreneurs in less innovative or
resource-constrained environments to achieve sustainable growth and
innovation.

Lingelbach et al. (2005) observed that entrepreneurs in less innova-
tive areas who capitalize on informal networks and local commu-
nity assets tend to secure the resources and support necessary for
business expansion (Lingelbach, 2005). Similarly, Miller and Wedell-
Wedellsborg (2013) identified that entrepreneurs who continuously
assess and adjust their products or services based on feedback are more
likely to achieve product-market fit, which is crucial in resource-limited
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settings (Miller and Wendell-Wedellsborg, 2013). Moreover, Naudé
(2013) stressed that entrepreneurship training programs tailored to the
practical and contextual needs of entrepreneurs in emerging regions
tend to be more impactful in addressing the specific challenges within
these areas (Naudé 2013).

4.3 Designing mentoring programs to foster entrepreneurship

Mentoring has to do with a reciprocal relationship that is established
between a mentor and a mentee with the goal of providing
support, counseling, and role modelling that benefits participants
in terms of direction and support for career development (Eby &
Robertson, 2021).

4.3.1 The role of mentoring to support entrepreneurship

Mentoring plays a crucial role in terms of the competency develop-
ment of entrepreneurs for the creation and success of new start-ups,
as it guides founders through the complexities of building a business
from the ground up (Rechter and Avnimelech, 2024). In fact, in a
fast-paced, innovation-driven world, mentors provide not only know-
ledge and experience but also socio-emotional support, helping new
entrepreneurs navigate challenges and avoid common pitfalls (Nabi
etal., 2021). Mentoring for entrepreneurs provides a structured frame-
work in which novice entrepreneurs, or mentees, receive guidance
from seasoned business practitioners.

Assenova (2020) showed that mentoring for -early-stage
entrepreneurs led to an increase in revenue, profit, and employment
growth for underprivileged entrepreneurs. Furthermore, mentoring
influences the culture within start-ups, promoting adherence to foun-
dational principles and cultivating an environment conducive to con-
structive problem-solving (Brodie et al. 2017).

Mentors often offer their services in specific programs that are piv-
otal in developing vital entrepreneurial skills and advancing business
growth. Furthermore, research by Cope and Watts (2000) underscored
the significance of these tailored programs in offering support that
is critically aligned with the mentees’ specific business development
stages. Such individualized support not only addresses the immediate
needs of entrepreneurs but also profoundly impacts their self-efficacy,
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enhancing their belief in their capabilities to succeed (St-Jean
et al. 2018).

4.3.2 From online mentoring to hybrid mentoring

The recent literature has begun to focus on mentorship in digital
settings, highlighting its benefits, particularly the strengthening of the
relationship between mentor and mentee and the increase in opportun-
ities for interaction. Following the development of online mentoring,
Kakouris (2017) introduced a transformative pedagogical approach
in Greek entrepreneurship education through the TeleCC online
platform (Kakouris, 2017). This constructivist model emphasizes
cognitive development through interactive and reflective learning
experiences. By fostering critical thinking and meta-learning, it
represents a substantial shift from traditional mentoring to a dynamic,
participant-driven educational practice, potentially enriching lifelong
and inclusive learning in entrepreneurship. Kakouris (2009) further
emphasizes the importance of specialized online platforms to support
experiential entrepreneurial learning effectively in European higher
education. These platforms are crucial for facilitating action learning
and supporting working groups beyond traditional classroom settings
(Kakouris, 2009).

Despite the relevant benefits of mentoring in digital settings,
the shift towards online mentoring programs introduces new
challenges, particularly in establishing the depth of connection
that face-to-face interactions facilitate. Online platforms, while
providing wide-reaching access, lack the nonverbal communica-
tion cues, such as body language and eye contact, that are essential
in building trust and rapport between mentors and mentees (Lall
et al., 2022). The asynchronous nature of many online interactions
also impedes the flow of real-time feedback, which is important
for timely guidance and adjustment in the learning process (Hooley
et al. 2016; Walsh 2016).

To address these mentoring challenges, a hybrid approach that
combines the strengths of both asynchronous and synchronous
learning methods can be applied. Asynchronous learning allows
mentees the flexibility to engage with the material at their own pace,
which can make the mentoring more accessible and inclusive, accom-
modating various learning styles and personal schedules (Chang et al.
2014). In fact, synchronous learning, through real-time interactions
such as video conferences, mimics the immediacy and engagement
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of traditional classroom settings. This method enhances the engage-
ment and allows for dynamic discussions and immediate feedback,
which are vital for an effective learning experience (Mullen 2021). By
incorporating both asynchronous and synchronous learning formats
into the curriculum, mentees can benefit from a blended approach
that combines the advantages of self-paced learning with real-time
engagement. This hybrid model can offer a comprehensive learning
experience, cater to different learning preferences, and maximize the
effectiveness of mentoring programs (Dada et al., 2019).

4.3.3 Building mentoring programs

The structure of mentoring programs is pivotal in creating successful
mentorship initiatives. The program should embrace progressive
learning, which involves designing a curriculum that gradually transitions
from basic to more complex entrepreneurial concepts and practices. This
approach allows participants to build on their knowledge base and skills
systematically, ensuring a solid foundation of understanding before
advancing to more challenging topics (DuBois et al., 2011).

To effectively support mentees through progressive stages of
learning, mentoring support should be adaptable and responsive to
the changing needs of the participants as they advance through the
program. This support includes tailored guidance and feedback that
align with the mentees’ evolving levels of expertise and challenges
(Rigg and O’Dwyer, 2012; Russell, 2007).

Additionally, fostering autonomy and self-efficacy is crucial in
these programs. As mentees progress, they should be encouraged
to gradually take on more responsibility in decision-making and
problem-solving, thus empowering them to take ownership of their
learning journey and business development (Sarri 2011; Seet et al.
2018). Incorporating opportunities for reflection and self-assessment
at each stage of the program can further aid mentees in consolidating
their learning, identifying areas for improvement, and setting realistic
goals for future development (Garcia-Molsosa et al. 2021).

Finally, conducting a demand analysis for entrepreneurial
mentoring is critical in understanding the specific needs and psycho-
logical resources of entrepreneurs, such as self-efficacy and optimism.
Such an analysis can guide the development of mentoring programs
that effectively address these needs, enhancing entrepreneurial
intentions and outcomes (Ayodele et al., 2022; Baluku et al., 2020;
Nabi et al., 2021).
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4.4 Case study: The ENTREPRENEDU mentoring program
4.4.1 Program objective and delivery

As part of the ENTREPRENEDU? project, an online mentoring
program was designed with the objective of equipping young
entrepreneurs from the emerging and moderately innovative coun-
tries of Italy, Greece, and Bulgaria with the necessary skills to create
successful start-ups or improve the performance of an already existing
start-up (Singer-Coudoux, Buxmann, Will, 2024). A demand analysis
was carried out as an initial step in order to examine the needs and
experiences of the participants through semistructured interviews led
by two Fraunhofer IPK researchers and one research assistant to ensure
consistency in data collection and interpretation (Buxmann et al.,
2024). Each of these hour-long sessions followed a structured guide-
line, aiming to identify the unique entreprencurial needs of the par-
ticipating teams. A thematic analysis of the interview data uncovered
clusters of key needs across the teams, which formed the basis for
defining six core mentoring topics. The idea was also to shape the
program’s curriculum in order to directly address participants’ spe-
cific needs. The six key areas addressed by the ENTREPRENEDU
mentoring program included:

Business model development

Crafting value propositions

Technical feasibility and product development
Investment readiness

Comprehensive business planning

Access to finance
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Each demand was transformed into one mentoring module, with
one of the project’s mentoring partners responsible for each. Then,
each module was crafted to support the overall objectives of the
program, with clear learning outcomes specified to guide participants
on what they could expect to achieve in each module. Additionally,
the program’s curriculum detailed the sequence in which topics would
be introduced, the timeline for the program, and the approach for
assessing progress and delivering feedback to participants.

This also helped form the foundation for the modules in the
venture-building program. Results for interviews showed that partici-
pating teams and start-ups had varying skill levels and experiences.
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This was taken into consideration, leading to the adoption of a blended
learning approach that combined both asynchronous and synchronous
components of increasing complexity. This structure allowed
participants to engage with material suited to their skill levels while
benefiting from the flexibility of online participation from wherever
they were located. Figure 4.1 illustrates the program’s three distinct
phases, outlining the mentoring units, content structure, and depth of
learning.

Phase one focused on foundational knowledge, with standardized
content delivery through online formats like webinars and training
videos. This introductory content was the same for all participants
and included a 1-hour, knowledge-assessment quiz. Each mentoring
module contained three training videos, each approximately 1 hour in
length, with the complexity of the content increasing progressively
through the sequence.

The second phase, centered around skill development, offered
more tailored learning experiences aligned with participants’ specific
needs. Delivered in a live-mentoring format, this phase incorporated
workshops, Q&A sessions, and individualized mentoring. Each
mentoring partner conducted a 2-hour workshop for cohort
participants, utilizing tools like Concept and Miro boards to facilitate
peer feedback and interactive learning. After the workshop, a 1-hour
Q&A session allowed participants to review and discuss the material,
followed by 2 hours of personalized mentoring from each partner to
focus on individual needs and circumstances.

The final phase emphasized reflection and feedback, providing
a 1-hour session with each mentoring partner. In these sessions,
participants evaluated their progress, reviewed achievements, and set
future goals with their mentors’ guidance.

In total, the mentoring program offered each participant 10 hours
of mentorship across all phases, aimed at maximizing team potential
and promoting long-term success. With six mentoring organizations
involved, each start-up in the first cohort received a combined 60
hours of mentorship support.

4.4.2 Results of the ENTREPRENEDU mentoring program

To assess the mentoring program’s impact, feedback was collected
through structured interviews. This qualitative approach allowed
participants to reflect deeply on their experiences, addressing key
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areas, such as skill development, business-model refinement, and
goal-setting. Moreover, the semi-structured interviewing technique
allowed for a detailed and dynamic exchange that highlighted both
the program’s strengths and areas for improvement. Overall, mentees
found the program transformative, noting substantial progress in
refining business ideas, setting measurable goals, and building essen-
tial entrepreneurial skills. While mentor guidance and the collaborative
learning environment were both highly valued, some participants found
peer interactions less beneficial due to diverse business backgrounds.
Feedback on individual modules was largely positive, particularly for
those focused on business models, value propositions, and funding,
although participants suggested refining module sequencing and pro-
viding additional support in areas like human resources and leadership.

The program’s technical aspects were generally well-received,
though scheduling challenges and prompted suggestions for a more
streamlined process. Across cohorts, participants expressed high sat-
isfaction and recommended further module depth, extended timelines,
and more flexible content access to enhance learning. The feedback
further highlighted the ENTREPRENEDU mentoring program’s
positive impact on entrepreneurial development, with participants
showing appreciation for its structured guidance and the opportunity
to advance their business ideas. Mentees reported growth in strategic
planning, goal-setting, and entrepreneurial skills, finding the program
to be transformative overall.

The ENTREPRENEDU mentoring program case further
demonstrates the transformative potential of mentorship and its piv-
otal role in fostering entrepreneurial competencies. It also serves as a
guide for the implementation of further programs to support student
entrepreneurship.

Furthermore, its findings underscored the value of tailored
guidance, progressive learning, and hybrid educational models.
Leveraging these insights, the venture-building program extended the
scope of mentorship to reach a wider audience, ensuring alignment
with both regional and individual needs.

4.5 The ENTREPRENEDU venture-building program
4.5.1 From mentoring to venture-building

The findings and success of the ENTREPRENEDU mentoring
program directly informed the design of the venture-building
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program, allowing for a natural progression from guided mentoring
to a more comprehensive entrepreneurial education model. In fact,
the ENTREPRENEDU mentoring experience served as the basis for
the development of a structured, comprehensive framework designed
to empower students with the skills, tools, and knowledge necessary
to create a sustainable and innovative program for venture building.

Specifically, the mentoring program revealed the importance
of aligning educational content with the specific needs of aspiring
entrepreneurs. This was achieved through a detailed demand analysis,
which identified the unique challenges faced by participants in each
region. These findings directly influenced the design of the venture-
building program, ensuring that each module was tailored to address
real-world entrepreneurial challenges.

Following the phases of the mentoring program, the venture-
building program adopted a three-phase approach:

* Foundational knowledge: Standardized learning materials
introduced participants to key entrepreneurial concepts.

* Skill development: Interactive workshops and individualized
mentoring helped participants apply their knowledge to practical
scenarios.

* Reflective growth: Mentorship focused on evaluating progress,
refining strategies, and setting future goals.

This three-pronged framework ensured that participants progressed
systematically, building their capabilities while receiving continuous
support.

The hybrid approach of the mentoring program was applied to
the venture-building program to accommodate a larger, more diverse
audience. Hence the venture-building program envisaged:

* Asynchronous learning: Participants accessed webinars, quizzes,
and other digital resources to engage with the content at their
own pace.

* Synchronous Engagement: Real-time workshops, Q&A sessions,
and personalized mentoring sessions provided opportunities for
deeper interaction and immediate feedback.

Moreover, one of the most important peculiarities of the venture-
building program was its transition from a focused mentoring initia-
tive to a scalable educational framework.
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4.6 The ENTREPRENEDU venture-building program

The ENTREPRENEDU venture-building program serves as a
cornerstone of entrepreneurial education, offering a structured, multi-
phase approach to nurturing the entrepreneurial potential of students
across Europe. This section outlines the program’s key components,
focusing on its modular structure, blended learning approach, and
integration of practical tools and mentorship. Developed collabora-
tively under the scheme of the ENTREPRENEDU project and led by
the European Business Angel Network (EBAN), involving LUISS
University, the University of Thessaly, and CleanTech Bulgaria as
academic partners, the program aimed to bridge the gap between aca-
demic theory and the practical demands of entrepreneurship, equipping
students with essential knowledge, skills, and experiences to succeed
in the innovation-driven global economy. Table 4.1. shows the struc-
ture of the venture-building program designed by ENTREPRENEDU”
The program was designed to:

1 Provide comprehensive learning: Equip students with the tools
and methodologies to navigate the entreprenecurial journey, from
ideation to scaling a business.

2 Foster practical application: Emphasize real-world problem-
solving through case studies, mentoring, and project-based
learning.

3 Encourage regional adaptation: Tailor content to reflect the
diverse innovation capacities of participating countries, ensuring
inclusivity and relevance.

4 Support sustainability and growth: Incorporate modules
that align with the sustainable development goals (SDGs) and
encourage green business practices.

The venture-building program envisaged the creation of a “venture-
building syllabus.” The syllabus is a comprehensive educational
framework that outlines the tasks that universities and educators can
follow in order to equip students with the skills and knowledge neces-
sary to successfully navigate the entrepreneurial journey. The venture-
building syllabus is a practical guide that aims to provide students
with a pathway not only to increase their resilience in the face of the
challenges associated with starting a business but also to enhance their
ability to create scalable and sustainable ventures in the long term.
The structure of the curriculum is comprehensive and adaptable, yet
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Table 4.1 Structure of the venture-building program

Module 2: Solution Development and Validation, Crafting Value
Proposition
* Objective: Enable students to design and validate solutions that
effectively address identified problems.
+ Content: Frameworks such as the Value Proposition Canvas to
ensure product-market fit.
» Techniques for prototyping, A/B testing, and pilot studies.
* Incorporation of design thinking to iterate on solutions.
* Activities:
 Practical exercises in crafting compelling value propositions.
+ Collaborative prototyping workshops to refine solutions.
» Real-world case studies of start-ups that successfully validated their
ideas.

Module 3: Market Discovery
* Objective: Equip students with skills to conduct market research,
understand customer segmentation, and identify growth opportunities.
» Content:
» Fundamentals of market research and tools like SWOT analysis.
+ Techniques for leveraging digital tools for data collection and
analysis.
« Strategies for identifying and targeting niche markets.
* Activities:
» Hands-on market research projects, including competitor analysis and
customer profiling.
* Role-playing exercises to simulate customer interactions.
» Use of tools like the Market Opportunity Navigator to assess
viability.

Module 4: Business Model Development
* Objective: Help students build scalable and sustainable business
models.
» Content:
» Use of the Business Model Canvas to map out business components.
» Exploration of revenue streams, value delivery mechanisms, and
customer engagement strategies.
* Emphasis on sustainable business practices and aligning with ESG
(Environmental, Social, and Governance) criteria.
* Activities:
» Group projects to design business models for hypothetical or real
ventures.
* Analysis of case studies demonstrating innovative business models.
+ Interactive sessions on the importance of adaptability and resilience in
business planning.



From mentoring to venture building 65

Table 4.1 (Continued)

Module 5: Access to Finance and Funding
* Objective: Prepare students to secure funding through effective pitching
and financial planning.
» Content:
* Overview of funding sources, including venture capital, angel
investment, and crowdfunding.
 Techniques for crafting compelling investment pitches.
+ Financial planning, including revenue forecasting and cash flow
management.
* Activities:
* Pitch simulation exercises, with feedback from mentors and peers.
* Workshops on financial statement preparation.
* Guest speaker sessions featuring investors sharing insights on
successful funding strategies.

Source: Based on work of the authors.

capable of meeting the diverse needs of students in different academic
settings to secure funding and scale a business.

The curriculum included in the syllabus is structured to guide
students through the entrepreneurial journey in a logical and prac-
tical way, providing them with the tools they need to succeed in
real-life scenarios. In addition, the curriculum is a dynamic tool for
universities to create their own venture-building programs consistent
with regional characteristics, leveraging local case studies, industry
connections, and educational traditions.

The venture-building syllabus has already been experimented by
three partner institutions as part of the ENTREPRENEDU projects.
These educational institutions included LUISS (Italy), University
of Thessaly (Greece), and CleanTech Bulgaria (Bulgaria). The par-
ticipating universities integrated the syllabus of the venture-building
program into their university curriculum. More specifically, these
experiments were implemented in the context of the early stages of
the start-up process, considering that most students have little or no
previous experience with the topic.

Further experiments of the syllabus that were held by CleanTech
Bulgaria (CTBG) saw the adaptation of the syllabus to a vocational
training setting. Hence, a focus that placed more emphasis on practical
emphasis training was adopted by putting the emphasis on hands-on
exercises, real-world simulations, and project-based learning through
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Figure 4.2 QR Code for accessing the venture-building syllabus.

each module, by breaking down the larger modules into smaller, and
easily affordable units, to make the course more engaging and access-
ible. Vocational program students benefited from shorter, modular
units that allowed them for immediate implementation of the know-
ledge acquired during the venture-building program.

These experimentations allowed for three key features of the aca-
demic model to be identified. In particular, the importance of localized
content: Modules were adapted to reflect the unique entrepreneurial
ecosystems of each region, addressing specific barriers such as funding
gaps and limited networks.

Another feature was collaborative learning: Students engaged
in peer-to-peer feedback activities, fostering a collaborative environ-
ment that enriched their learning experience; and lastly sustainability
and growth: The program emphasized sustainable business practices,
preparing participants to align their ventures with broader societal and
environmental goals.

4.7 Conclusions

Mentoring and incubator programs emerge as fundamental infra-
structure for entrepreneurial development, providing students with
structured pathways to transform theoretical understanding into tan-
gible business opportunities. These platforms do more than transfer
knowledge; they create transformative experiences that shape
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entrepreneurial mindsets, build confidence, and provide critical
networks that can support student entrepreneurs throughout their
venture-building journey. It also demonstrates the effectiveness of
structured and collaborative approaches in addressing the uneven
distribution of entrepreneurial education and resources. By targeting
underserved regions, fostering inclusive ecosystems, and emphasizing
cross-border collaboration, such initiatives highlight the potential to
unlock untapped talent and drive regional development. These efforts
not only prepare individuals to thrive as entrepreneurs but also cata-
lyze economic and social progress in areas traditionally left behind.

The ENTREPRENDU experience showed the importance of
adopting tailored approaches to venture-building programs and
mentoring that should be able to adapt to the contexts of the higher
education institutions in which they are implemented in order to
better address regional disparities in entrepreneurial education
through customized content and practical support. The cases also
show the relevance of feedback mechanisms, such as surveys and
evaluations in refining the program, ensuring its ongoing relevance
and effectiveness.

Finally, the ENTREPRENEDU experience acknowledges the
relevance of integrating digital tools in mentoring and venture-
building programs not only to broaden their accessibility, especially
for entrepreneurs in remote or underserved areas but also to consider
in the course structure themes related to sustainability and social
entrepreneurship to prepare young entrepreneurs to address contem-
porary and future challenges, in line with global trends in innovation
and responsible business practices.

Notes

1 European Commission. https://research-and-innovation.ec.europa.eu/sta
tistics/performance-indicators/european-innovation-scoreboard _en

2 ENTREPRENEDU is an initiative funded by the European Innovation
Council and the SMEs Executive Agency (EISMEA) with an aim of enhan-
cing entrepreneurial ecosystems for education. The ENTREPRENEDU
consortium brings together different innovation stakeholders and edu-
cational entities from six different European countries—Italy, Bulgaria,
Greece, Belgium, Germany, and Ireland. The ENTREPRENEDU ini-
tiative will support the 12 most viable and promising ideas and concepts
from the early stages to the commercialization of their solutions. In this
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way, ENTREPRENEDU will enable a highly replicable model to pro-
vide business know-how for young Europeans to be deployed in European
universities.

3 ENTREPRENEDU is an initiative funded by the European Innovation
Council and the SMEs Executive Agency (EISMEA) with the aim of enhan-
cing entrepreneurial ecosystems for education. The ENTREPRENEDU
consortium brings together different innovation stakeholders and edu-
cational entities from six different European countries—Italy, Bulgaria,
Greece, Belgium, Germany, and Ireland. The ENTREPRENEDU initia-
tive supports the 12 most viable and promising ideas and concepts from
the early stages to the commercialization of their solutions. In that way,
ENTREPRENEDU enables a highly replicable model to provide business
know-how for young Europeans to be deployed in European Universities.
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